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Abstract

Online learning environments such as Google Classroom have become essential to education in the
digital age. Within the context of educational psychology, this study investigates how student teachers
view Google Classroom as a tool for teaching and learning. The purpose of the study is to find out
how student teachers perceive the platform's ability to support student learning, engagement, and
communication. The study illustrates the advantages and difficulties of incorporating Google
Classroom into student teachers' teaching practices by collecting both qualitative and quantitative
data from them. The results indicate that although Google Classroom improves organization and
accessibility, several questions are raised about its capacity to promote engaging and meaningful
learning environments. The groundwork for upcoming advancements in digital pedagogy is laid by
discussing the consequences of these observations in light of educational psychology concepts.
Keywords: Google Classroom, Student Teachers, Educational Psychology, Digital Learning &
Teaching Perceptions

Introduction

Platforms like Google Classroom have developed into crucial educational tools in the
current digital era, assisting instructors with classroom management, student
communication, and learning support. Knowing how to use these technologies effectively is
crucial for student teachers, who are studying both educational theory and hands-on
teaching techniques. With a focus on educational psychology, this study investigates how
student teachers perceive Google Classroom as a teaching and learning tool.Their opinions
can shed light on how the platform affects classroom relationships, learning, and student
involvement. This study is to enhance the incorporation of digital resources such as Google
Classroom in teacher training programs by better understanding the experiences and
difficulties encountered by student instructors.

Theoretical Framework

The paper's theoretical foundation is based on fundamental ideas in educational
psychology, specifically the theories of social learning, self-regulated learning, and cognitive
load.
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A. Cognitive Load Idea

According to this idea, learning is most successful when instructional design reduces
needless mental strain and frees up learners' attention to process new information. The
structure of Google Classroom, which efficiently arranges materials, tasks, and feedback,
may lessen unnecessary cognitive strain. Its capacity to handle intrinsic cognitive load, or
challenging learning tasks requiring in-depth comprehension, is still a worry, though,
particularly when the platform is used without additional interactive activities.
B. Self-Regulated Learning

The ability of a learner to organize, track, and evaluate their own learning is known
as self-regulated learning. With instant teacher feedback and simple access to resources,
digital platforms such as Google Classroom give students the chance to participate in self-
directed learning. In addition to using these resources to encourage self-directed learning,
student teachers also need to understand how to keep students motivated and involved in a
setting that is primarily self-paced.
C. Social Learning Theory

Social Learning Theory: Bandura's social learning theory states that interaction with
others, modelling, and observation are the main ways that learning happens. Although
Google Classroom makes it easier for students to communicate with their teachers, peer-to-
peer interaction—which is essential for collaborative learning—may not be fully supported.
The platform's possible shortcomings in promoting social interaction—a crucial component
of cognitive development and engagement—must be considered by student teachers.

Exploring the Benefits, Challenges and Implication of Google Classroom for Student
Teachers
A. Benefits of Google Classroom

Theoretically, Google Classroom has a number of benefits for resource accessibility
and classroom administration. The platform's capacity to arrange assignments, disseminate
educational resources, and offer prompt feedback is valued by student teachers. These
characteristics are in line with the ideas of educational psychology, which stress the value of
order and clarity in learning settings. Teachers and students can concentrate more on the
material rather than administrative details because to Google Classroom's simplified design,
which lessens cognitive stress.

Additionally, Google Classroom facilitates self-regulated learning by giving students
the freedom to access materials on their own, monitor their progress, and efficiently
manage their time. This promotes student autonomy, a crucial component of contemporary
teaching.

B. Challenges and Limitations

Although Google Classroom offers numerous benefits, it also poses notable
obstacles. A significant issue is the deficiency of tools that foster interactivity and
collaboration, which are fundamental for genuine student participation. Grounded in social
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learning theory, student growth is maximized through learning alongside and from their
classmates, facilitated by dialogue, observation, and shared learning experiences. While
Google Classroom supports communication between educators and students, it doesn't
automatically enable robust peer-to-peer interaction.

This can hinder the cultivation of social learning scenarios, which are vital
components in many educational psychology models. Furthermore, the platform's capacity
to effectively manage intrinsic cognitive load is questionable. Subjects requiring complex
understanding often necessitate practical exercises, discussions, and problem-solving
sessions. However, Google Classroom, primarily designed for document distribution and
assignment submission, may not supply the interactive components needed for students to
deeply engage with demanding material at a higher cognitive level."

C. Implication for Teacher Training

"When student teachers utilize Google Classroom, mere technical proficiency isn't
sufficient; they must also grasp how to employ educational psychology principles to fully
leverage the platform's capabilities. Teacher training programs ought to stress the
importance of student teachers innovatively incorporating interactive learning experiences,
employing additional resources or instructional techniques to mitigate the platform's
shortcomings.

Furthermore, it's crucial for student teachers to understand that Google Classroom
should enhance, rather than substitute, traditional teaching approaches. The platform's
strengths in organization and self-regulation should be paired with activities that encourage
social engagement, teamwork, and practical learning. As upcoming educators, student
teachers need to acquire the skills to customize digital tools to suit their unique classroom
demands, all while prioritizing educational psychology in their instructional planning."

Conclusion

This study has examined student teachers' conceptual views on Google Classroom
within the framework of educational psychology. Although the platform provides evident
advantages regarding classroom administration and the development of self-directed
learning, its shortcomings in cultivating interactive and collaborative learning environments
persist as a significant obstacle. Comprehending these theoretical strengths and weaknesses
is essential for student teachers as they incorporate digital resources into their future
teaching environments.

Teacher preparation programs should emphasize providing student teachers with
both the practical technical abilities and the educational knowledge necessary for effective
use of digital platforms. By centering their teaching methods on educational psychology
principles, student teachers can employ Google Classroom as a resource to improve
learning, while simultaneously mitigating its constraints through creative instructional
techniques."
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